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Annotation: In this article the author of the work also dwells on the concept that
there are two types of oral communicative tests in the form of interview and in the form
of role playing game in the modern lingvo-didactic testing and the choice of this and
that form always depends on purpose, objects and stage of testing and teaching. The
notion “an oral communicative test in the form of interview” is carried out from
linguistics, methods of teaching foreign languages and physiology point of view in the
article. The basic components of foreign communicative competence are indicated in
the works of Uzbek and foreign scientists, and the new component parts are added that
are actual for a specialist of linguistic institute of higher education.
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JIMHI'BO-ANJAKTUYECKHUE OCHOBBI YIIPABJIEHUA
KOMMYHUKATUBHO-OPUEHTUPOBAHHBIMU PEYHEBBIMHA
HABBIKAMMUA

Kyp6anosa Mapryo0a
AHJIMKAHCKHUI FOCYJapCTBEHHBIM HHCTUTYT HHOCTPAHHBIX S3BIKOB

Annomauusn: B oannoti cmamve agmop pabomsl maxaice 0CmaHasu8aemcs Ha
KOHYenyuu o MmMoOM, YMO 8 COBPEMEHHOM JUHSB00UOAKMUYECKOM MeCmuposaHuu
cyuwjecmsyrom 08d u0a YCMHbIX KOMMYHUKAMUBHBIX MECMO8 8 hopme uHmepsvio U 6
G opme ponesoti uepsl u 8b100pe Mo20 U 0pPY2020. Ima Gopma ce20a 3a8UcCUm om yei,
00veKmos6 u dmana nposepku u obyueHus. B cmamve ¢ mouku 3penus TUHSBUCTUK,
MemoOuKU 00yUeHUsT UHOCMPAHHBIM A3bIKAM U DU3UOLO2UU NPOBOOUMCS NOHAMUE
«YCMHBI KOMMYHUKAMUBHLIL mecm 6 ¢hopme uHmMepsvioy. YKazaHvl OCHOBHbIE
KOMHOHEHMbl UHOAZLIYHOU KOMMYHUKAMUBHOU KOMHEemeHyulu 8 pabomax y30eKcKux u
3apyOedNCHbIX YUeHbIX, a makKdce 000asieHbl HOBble COCMABHbIE YACMU, AKMYAIbHbLE
0J15 CNeYUAIUCma JUH28UCMUYLECK020 8)3d.

Knrwoueswie cnosa: nune6ooudaxmuueckas 0CHO8A, OPUESHMUPOBAHHbBIE peiesbie
HABBIKU, UHOAZLIYHASL KOMMYHUKAMUBHAS KOMREMEeHYUsl, PONe8as uepa, UHmepevioep,
xapakmepucmuku — 3¢ppexmusnocmu;  peumuHeosvie  WKAILL,  00BEKMmbl
Mecmupo8anus; peuegoe 83aumooelcmasue.
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INTRODUCTION. It has become apparent in recent years that there have
been marked changes in the goals of language education programmes (Richards and
Rodgers, 1987). Today, language students are considered successful if they can
communicate effectively in the target language, whereas two decades ago the accuracy
of the language produced was the major criterion contributing to the judgement of a
student’s success or lack of success. These developments termed as ‘proficiency
movement’ or ‘promotion of functional (communicative) ability’ have placed the focus
in language teaching on fluency and communicative effectiveness. So, development of
teaching skills has become increasingly important. Theories of communicative
competence imply that teachers must do more than just supply learners with a number
of language structures to manipulate. Teachers must demonstrate how language items
are used and in what situations they are appropriate. They must show learners that a
choice of words is possible, indeed necessary, and will colour the propositional content
of what they say. They must teach them, in short, the ‘use’ of language as well as its
‘usage’.(Widdowson,1978: 3)

Communicative competence in foreign language teaching is the ability to learn
the language means to carry out communication in various types of speech activity in
accordance with the decisive communicative tasks, understand, interpret and produce
coherent speech. The methods of teaching the native language communicative
competence — the ability and a real willingness to communicate adequately targets
areas and situations of communication, a willingness to voice interaction and mutual
understanding [3.267p.]. So, teaching methods, the result of which is always the
educational products created by students: an idea, a hypothesis, a text work, a picture,
an article, a plan of their studies, etc. are called heuristic. The method of empathy
means to “feel” a person in the state of another object, “introducing” students into the
studied objects of the surrounding world, an attempt to feel and know it from within.
For example, get used to the essence of wood, cats, clouds and other educational
subjects. At the time of the student, the student asks questions to the object-self, trying
to perceive, understand and see the answers at a sensual level. The thoughts, feelings,
sensations that are born at the same time are the student’s educational product, which
can then be expressed in an oral, written, and pictorial form. Example: Teacher: -
Imagine yourself that you are “Hurricane”. How can you describe yourself, what are
your feelings? Name your adjectives, verbs, your favorite season, places you occur,
your weather. Student: - | am Hurricane. | am the most terrible of all storms. | am
dangerous, violent, strong, cruel, noisy and destructive. | destroy houses, carry away
cars and telephone boxes. | occur in the springs, throughout the world, but mostly in
the United States, especially in the central states. It occur in the afternoon or in the
early evening in a hot day. Large clouds appear in the sky. They become darker and
darker. In modern conditions it is naive to believe that a full-fledged communication is
possible only on the basis of the ability to operate with linguistic material. For a
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successful communication process, it is necessary to have the total amount of
knowledge that students receive by studying other subjects of the socio humanitarian
cycle of the social and humanitarian cycle. English language is a subject whose content
is more or less reflected in the subject of the program on a foreign language.
Knowledge of regional studies and language history, obtained by students in foreign
language lessons [4.277p.], are applied, in turn, in the lessons of the social and
humanitarian cycle. Along with the term competence, the term competence is used.
These concepts are differentiated as follows: competence — it is complex knowledge,
skills and abilities acquired during the course, and which constitutes a substantial
component competence; it is the peculiarity of personality, determining its ability to
perform activities on the basis of the generated competence. Communicative
competence in foreign language teaching — a combination of knowledge of the
language system and its units, their construction and operation in a speech on how to
formulate thoughts in the target language and understanding the judgments of others,
on the national and cultural peculiarities of the carriers studied language [9.15.], about
the specifics of the different types of discourse; it is the ability to learn the language
means to carry out communication in various types of speech activity in accordance
with the decisive communicative tasks, understand, interpret and produce coherent
speech. The methods of teaching the native language communicative competence — the
ability and a real willingness to communicate adequately targets areas and situations
of communication, a willingness to voice interaction and mutual understanding.
METHODS. Methodology of the work are studying and analysis of linguistic,
psychological, pedagogical and methodological literature on the theme of
investigation, questionnaire and testing of students. Results: the analysis of the purpose
and functions of using oral communicative tests in the form of interview has shown
importance of their application in practice. Practical implications will be possible for
us to use the results of this work in courses of theory of methodology of teaching
foreign languages. Purpose of the research in this field to determine the basic
advantages of using oral communicative tests in the form of interview.
DISCUSSION AND RESULTS. Means of control of expressive oral speech
are the object of the investigation in this work. There are some peculiarities of speech
development and conditions of functioning of oral communication and that is why it is
necessary to use different means of control of formation of skills in speaking which in
their turn repeat techniques of learning of this type of speech activity if we want to
increase validity of control. Question-answer work, conversion and ranking of
information, oral presentation, interview, oral report, role play, discussion, problem
solving, short-form and extensive narrations, oral commentary are used to check up
formation of skills in expressive oral speech (reproductive, productive, dialogic,
monological). There are two types of oral communicative tests in the form of interview
and in the form of role play in the modern linguo-didactic testing. One can see a test as
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any examination in the foreign methodology of teaching foreign languages but a test is
considered as a complex of tasks prepared in accordance with definite demands to tests,
passed approbation on characteristics of efficiency in the Russian methodology of
teaching foreign languages. At present time using of oral communicative tests in the
form of interview and in the form of role play is directed to estimation of level of
foreign communicative competence formation. Then it is necessary to offer definitions
of these means of control and reveal the main distinctions of control of oral speech in
an oral communicative test in the form of interview in comparison with role play: -
interview is directed from interviewer’s side in the more extent (he has an initiative in
the conversation) than role play by a teacher; - oral testing on the basis of oral
communicative tests in the form of interview is a procedure that is prepared and thought
thoroughly; - speech actions of a probationer and a tester are programmed in the more
extent, for example, interviewer uses obligatory set of phrases in the process of
interview, though a probationer is always free in the choice of language means,
presentation his views, estimations and so on; - interviewers’ questions are determined
beforehand - unprepared oral speech is estimated by riders and marker in oral testing
with oral communicative test use; - an oral communicative test in the form of role play
Is built as a rule on a concrete situation but test tasks in an oral communicative test in
the form of interview can be variated in the content and form; - technical means are
used necessarily in oral testing on the basis of an oral communicative test in the form
of interview for the purpose of its objectivization; - method of estimating of received
results distinguishes cardinally; - there is no dependence on partner in oral testing on
the basis of an oral communicative test in the form of interview as in an oral
communicative test in the form of role play; - test tasks in an oral communicative test
in the form of interview are adaptive, as test tasks in an oral communicative test in the
form of role play are interconnected; - we can check up more extent of material with
the help of an oral communicative test in the form of interview than with the help of
an oral communicative test in the form of role play. From our point of view an oral
communicative test in the form of role play is a means of control for checking up
formation of speech abilities and development speech skills within the limits of given
situation of communication in compliance with a theme determining content of speech
interaction, and roles of probationers. The main distinctions of oral communicative
tests in the form interview and oral communicative tests in the form role play from
listed above means of control of expressive oral speech are 1) exclusion of prompting,
explanation; 2) rigorous regulation of time; 3) evaluation is realized by riders and a
marker with the help of prepared rating scales beforehand; 4) audio and videotape
recording of test procedure is realized. An oral communicative test in the form of
interview we consider after I.A. Tscaturova as a means of control directing to creation
special psychological comfortable conditions for probationers with the purpose of
revealing of level formation of foreign communicative competence, with the help of
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set of test tasks prepared and passed approbation on characteristics of efficiency
beforehand, results of testing are estimated with the help of analytical and whole scales.
Foreign communicative competence is considered as capability to use facts of foreign
language and speech in different conditions of speech communication, sufficiently to
a situation of communication. This day the most perspective model of foreign
communicative competence is the model offered by L.F. Brahman. Such a model can
be the basis for constructing communicative tests, especially for distinguishing criteria
of formation of foreign communicative capability of competence. At the same time this
model is in need of perfection. Then essence of its separate components has not been
established yet, connection between them is not clear enough and in what way they are
integrated in the whole foreign communicative competence. [5. 336p.] But working
out procedures of oral testing is not necessary to put off till better times. In addition to
listed above models of foreign communicative competence there are models offered by
J. Murphy (1978), H.G. Widdowson (1978), S. Savignon (1983), G. Caspar (1983), R.
Clifford (1985), T. McNamara (1996) and some others.

The need for the stages will depend on the purpose and type of activity in
question. Where the emphasis is on practising role play at an elementary level most of
the stages could be useful but with less emphasis on the use of observers and a more
active monitoring role of the teacher. Feedback would be confined to the main points
so as not to risk discouraging learners. It is important that there is enough time for post-
play analysis so that learners can assess their performance and evaluate the activity.
discussion might focus on: - their general feelings about the activity, e.g. easy, difficult,
went well / not so well, problems, useful, enjoyable, satisfying - their impressions on
how well they and others interpreted their roles - the effectiveness of their efforts at
communication, i.e. appropriacy, accuracy, fluency, use of communication strategies -
the relevance of the activity to their learning goals - how well they co-operated - the
teacher’s interventions (how often? when? why? how?) Various miscellaneous
techniques for introducing and conducting role play may be applied. Some of them are:
sharing/exchanging information, use of auxiliary techniques and devices (mime,
sound, objects, pictures, realistic documents, information files etc.).

We know that, there is no model of foreign communicative competence that
contains a professional component and, consequently, it cannot be considered in the
context of teaching a foreign language in nonlinguistic institute of higher education.
An oral communicative test in the form of interview is a free dialogue, where one
should control the following objects: formation of lexical, grammatical, articulate
abilities and development of skills such as: keep rules of speech etiquette, express basic
speech functions, to speak expressively, independently, with improvisation, in a
normal tempo; to express oneself holistically, logically, coherently, fruitfully, to
deliver what one has seen, to understand that has been said by an interlocutor
momentary and so on and so forth, all these objects are represented in specially worked
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out analytical and whole scales. To cut a long story short we can come to the conclusion
that there are two types of oral communicative tests in the form of interview and in the
form of role play in the modern linguo-didactic testing and choice of this or that form
always depends on purpose, objects of testing and stage of study. An oral
communicative test in the form of role play is always more predictable, imitating, less
creative in comparison with an oral communicative test in the form of interview as it
IS built on a concrete situation, its test tasks are interconnected and not adaptive.

As we seen in observation of methodological process the most efficient
communicator in a foreign language is not always the person who is best at
manipulating its structures. It is often the person who is most skilled at processing the
complete situation involving himself! herself and the hearer, taking account of what
knowledge is already shared between them (e.g. from the situation or from the
preceding conversation), and selecting items which will communicate the message
effectively. Foreign language learners need opportunities to develop these skills, by
being exposed to situations where the emphasis is on using their available resources
for communicating meanings as efficiently and economically as possible. Since these
resources are limited, this may often entail sacrificing grammatical accuracy in favour
of immediate communicative effectiveness. In the same way as for comprehension, the
learner needs to acquire not only a repertoire of linguistic items, but also a repertoire
of strategies for using them in concrete situations. This can be accomplished by means
of communicative activities.

According to Littlewoods (1992) communicative activities have the following
purposes:

1) they provide ‘whole-task practice’;

2) they improve motivation;

3) they allow natural learning;

4) they can create context which supports learning.

Concerning the teacher’s role in communicative activeness, it should be noted
that, especially in the more creative types of activity, unnecessary intervention on the
teacher’s part may prevent the learners from becoming genuinely involved in the
activity and thus hinder the development of their communicative skills. The teacher
becomes less dominant than before, but no less important.

The challenge for the teacher is to:

1) develop techniques that encourage students to communicate but do not exceed
their foreign language competence;

2) place students in meaningful life situations;

3) give the students enough freedom to experiment with the language;

4) create a supportive classroom environment in which the student feels free to
communicate.
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RESULTS. Inthe same way as for comprehension, the learner needs to acquire
not only a repertoire of linguistic items, but also a repertoire of strategies for using
them in concrete situations. This can be accomplished by means of communicative
activities. According to Littlewoods (1992) communicative activities have the
following purposes: * they provide ‘whole-task practice’; ¢ they improve motivation; ¢
they allow natural learning; ¢ they can create context which supports learning.
Concerning the teacher’s role in communicative activrnes, it should be noted that,
especially in the more creative types of activity, unnecessary intervention on the
teacher’s part may prevent the learners from becoming genuinely involved in the
activity and thus hinder the development of their communicative skills. The teacher
becomes less dominant than before, but no less important. The challenge for the teacher
is to: * develop techniques that encourage students to communicate but do not exceed
their foreign language competence; ¢ place students in meaningful life situations; * give
the students enough freedom to experiment with the language; * create a supportive
classroom environment in which the student feels free to communicate. 84 There are
also communicative activities in which the teacher can take part as a ‘co-
communicator’ . Provided the teacher can maintain this role without becoming
dominant, it enables him/her to give guidance and stimuli from ‘inside the activity’
(Littlewood, 1992: 19).

Speaking skills enable learners to enter the community of the target language
communicators speaking skills are not uniform in their structure. They comprise
cognitive, linguistic and phonetic skills. In order to realise communicative intentions
speakers/ learners should possess relevant communicative competences which lead to
communicative ability. The development of communicative ability requires a range of
suitable classroom activities. These activities should contain communicative urgency,
I.e., the learners should experience necessity to say something and a need and reason
to communicate with their partners. Thus, learners may be motivated to communicate
by the enjoyment of playing a game, by the challenge and satisfaction in solving a
problem or presenting an academic speech in the target language.

In order to feel confident enough to contribute freely to a discussion, the learners
must be familiar with the conventions of this type of discourse and with ways of
intervening, commenting, seeking clarification, expressing an opinion, agreeing,
disagreeing, referring back, emphasising, expanding, etc. in the target language. To
maximise learner participation it is helpful to structure their contributions in the early
stages and to devise ways of encouraging everyone to contribute. Kramsch (1984)
suggests giving learners cards with discourse cues and ways of expressing them in
order to ensure that the discussion is not unduly directed by the teacher or dominated
by a handful of learners.

Some discussion activities may be practised before the real discussion takes
place to help the learners feel more confident:


http://sjifactor.com/passport.php?id=22323
https://t.me/openidea_uz

Innovative Development in Educational Activities ISSN: 2181-3523 VOLUME 2 | ISSUE 2 | 2023

Scientific Journal Impact Factor (SJIF): 4.654 http://sjifactor.com/passport.php?id=22323

1) practice in expressing statements (expressing agreement/disagreement and
explaining);

2) practice in ranking people, objects, concepts according to criteria supplied or
practice in ranking ideas relating to a story;

3) practice in decision making or solving a moral dilemma. Activities which require
learners to narrate are a welcome break from the ‘Ping-Pong® exchanges of
interviews and discussions, provide valuable practice in developing fluency and
stimulate learners’ creativity.

In real life, everyone narrates: telling others about something that happened,
talking about a good book or film, telling a story, anecdote, joke, etc.

Narrative activities: - provide opportunities for learners to engage in extended
discourse in contrast to the brief exchanges of most other speaking activities; - develop
fluency;

- provide practice in listening with concentration;
- stimulate learners’ imagination; - activate a wide range of vocabulary in context; -
require little advance preparation and can readily be integrated with textbook material.

Reconstituting a story, imagining the end of an unfinished story or creating
narratives from pictures, objects and words are interesting and satisfying activities and
help learners to develop skills which can be applied to other kinds of interaction.
Discussion of the learners’ future academic research themes can be mentioned as one
of possible interactions on a higher level leading to the academic speech at the
presentation of the learners’ Bachelor papers. Project work can be used as link bridging
the gap between a free social interaction and an academically or professionally
meaningful presentation. Project work offers learners a series of meaningful and
relevant activities which lead to their assuming responsibility for their own learning
both as a social group and as individuals. It is a particularly natural way of integrating
skills as learners study, discuss, take notes, write reports and present results orally and
in writing. An important result of the project IS (independent study skills) the increased
motivation, selfconfidence and autonomy of learners.

CONCLUSION. Thus, communication skills form a dichotomous opposition,
organizing science system of language: communication skills addressee opposed
communicative skills of the author. Said opposition is neutralized in the language of
the person, in some speech situations serving as the addressee, in others - its
manufacturer. Therefore, the effectiveness of speech activity of a native speaker is
directly dependent on the quality of formation as an intro-subjective and extra-
subjective communicative abilities, as the communicative abilities of the recipient, and
communicative skills of the author. As a kind of synthesis of substantive content of the
term communicative competence perceived definition of belonging M.R. Lvov. In the
dictionary-reference book on methods of teaching the English language, he writes:
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Communicative competence — a term denoting the knowledge of the language (native
and non-native), its phonetics, vocabulary, grammar, style, speech culture, possession
of these means of language and speech mechanisms — speaking, listening, reading and
writing — in the range of social, professional and cultural needs of the person [6.26p.].
One of the most important characteristics of the language is personality. It is acquired
as a result of natural speech and as a result of special education.
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